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Learning English as a Foreign Language has become a must during the last decades. 
However, educational researchers have found a gap in the students’ teaching and learning 
process of the speaking skill. For that reason, the main purpose of this paper is to analyse and 
research several dynamics to develop oral production in a non-bilingual context, as is the 
case of the school where I did my teacher trainee. Thus, throughout the present report, I will 
present and analyse my overall experience as a teacher-trainee in contrast to the experts’ 
opinion on teaching speaking.  
To that aim, I will contextualise the school where I did my internship by introducing 
its background. Then, I will explain my integration in the school in depth. Next, I will include 
my didactic unit. In this remarkable section, a literature review will be comprised to present 
the experts’ views about classroom management and oral production. Finally, I will produce 
the lesson plans I taught in my classroom in which I considered the diverse dynamics to learn 
speaking in the Primary EFL classroom. To conclude, my final thoughts and reflections about 
my teaching experiences will be exposed in the personal conclusion section.  
 
2. General background information  
 
The school where I did my teaching practice period is called “Colegio Público Portugal''. 
This school is located in Moncloa-Aravaca Madrid’s district, more concretely in Juan 
Álvarez Mendizábal Street. The school is not particularly large, as education is provided from 
the second cycle of Infant Education (3-6 years) to the last cycle of Primary Education (12 
years). Notwithstanding, the school has three other levels of education attached to it: a 
kindergarten and two secondary schools, all of them placed in the same district as the school. 
Continuing with the physical and tangible characteristics of the school, I will focus on the 
school facilities (see Image 1), which have been modified and adapted to the current Covid19 
situation. The central building has three floors: the Infant Education classrooms, the gym and 
4 
 
other rooms such as the library are on the first floor;  the first and second cycle classrooms 
of Primary Education, as well as the secretary's office and the headmaster's office are on the 
second floor; finally, the third and last floor is where the third cycle of Primary Education is 
placed, together with some other classrooms for special education or the printing room. Apart 
from that, there is a canteen and three playgrounds at the students’ disposal. Lastly, the staff 
room is temporarily closed, therefore, during the break times the teachers go to the canteen 
to have breakfast.  
 
 
Considering the general characteristics of a classroom, it might be said that the classroom 
where I mainly worked is appropriate and well-organised. The classroom is decorated with 
some crafts made by students, but to my view, the decoration is not good enough to make out 
of the room a place where students would want to belong to, but the light is adequate since 
there is a large window which faces the outside of the school and the students have enough 
space to work. Besides, I believe that the teacher could have used some walls to stick 
miscellaneous materials made by students in order to help them reinforce or review some 
subject contents.  
The organisation of the students’ groups has been adjusted to the situation as well. 
Consequently, there are still two groups of students per grade (A and B), but some groups 
are mixed, as is the case of the group of fifth and sixth graders where I had my teaching 
experience. This singularity makes a huge distinction in the classroom dynamics of this 
group. Not only because of the difference in age and maturity level of students in the same 
class, but also because teachers have to use the fifth and sixth grade materials (books, 
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homework, exams...) at the same time, which is time-consuming and confusing both for the 
students and the teachers. Furthermore, fifth graders get distracted when sixth graders are 
working on a different task, and vice versa.  
Another key issue that has been modified due to the pandemic, is the schedule dynamics 
of the school. Thus, the oldest students start and finish the day twenty minutes earlier than 
usual (8:40 am – 13:40 pm), and the same goes for the rest of the classes. The break time has 
also been adapted due to Covid-19: pupils have one break time or another depending on the 
class they are in to avoid contact between the different groups. These measures have been 
taken to ensure that students enter and exit the school on a staggered basis in order to avoid 
crowds at the main door of the building. Also, there is a new canteen schedule (14:00 – 16:00 
pm), and a school accompaniment and support programme (14:30 pm – 15:30 pm) for those 
students with special needs and/or lower academic performance. 
Students’ families have a medium or low socio-economic status and, in general, it can be 
said that not all parents are involved in their children’s education process, due to the fact that 
most of them have complicated family or working contexts. Nevertheless, there is a wide 
variety of learners, each with different origins and backgrounds, which is enriching for the 
students’ learning process. Moreover, most of the learners have common interests and 
hobbies despite all the obvious differences between them (age, family contexts, academic 
level, nationality…). In my classroom, a great number of students come from other countries 
(Sweden, Italy, Colombia, Ecuador, Peru…). Nevertheless, none of them present Spanish 
language difficulties. However, there are three students who participate in the previously 
mentioned school accompaniment and support programme. None of them have the curricular 
adaptations needed for sitting the tests, but they have a qualified teacher who works 
exclusively with them and/or does activities in and outside the classroom with them.  
As in every classroom, my students have established rules and routines. Notwithstanding, 
these rules are not always followed by all the students.  When that happens, the teacher tends 
to talk with them to make them understand the importance of respecting each other. Another 
thing that she does when students are talking, or shouting is to sit down and be quiet until 
they realise that the teacher is waiting for them to cool down. This activity sometimes can 
last up to ten minutes in the worst case. Considering the classroom rules, the teacher tries to 
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be fair to all the students when she scolds them or calls them out for doing something wrong 
as they have simple and clear rules based on common sense. Despite that, for her being fair 
does not mean to enforce the rules in the same way with all the students but doing it in a 
proper way according to each student’s characteristics and needs. Therefore, depending on 
the student, if someone interrupts or misbehaves while the teacher is explaining, she will just 
look at him/her to make the student understand the mistake, or she will stop the lesson to 
scold the student. In addition to this, in very extreme cases, that is, once or twice a year, the 
teacher writes a note in the diary of the students so they have to show it to their parents, who 
will have to sign it, or on the other hand, the teacher tells a student to get out of class. 
However, in most cases that is not necessary, because using ‘ClassDojo’ to add or remove 
points to students or talking to them and making them understand that breaking school rules 
is not the right thing to do, is absolutely enough. 
3. Trainee integration 
 
Throughout the current section, I will develop and explain in detail the way in which I 
was integrated and included in the classroom. To do so, I will refer to my first days of contact 
with the students, how and when I started to interact with them, when I taught my first class, 
how I communicated with the tutor, and my feelings throughout this process of integration 
into the classroom routines. 
During my first week, I met the students and started interacting with them. At the 
beginning, with the main objective of helping me understand some of the students' 
behaviours, the teacher told me about special or remarkable characteristics of each student, 
and some of their complicated family backgrounds. This issue made me realise how diverse 
the class in which I was going to work was. After that short introduction, I learnt about 
students’ different learning paces. In this sense, I discovered that there were also many 
individual differences between every student in academic terms, especially when talking 
about the English subject. Apart from that, I started interacting with the teachers during the 
breaks, especially during the breakfast break. In those brief moments, we basically chatted 
about our lives, or about students and their families’ curious or personal facts, because of the 
high impact that they might have on students’ learning process. From that first week, my 
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relationship with the teachers and other school staff became better and better. Each one of 
them always considered me as a member of the team and they were very helpful and 
welcoming with me, especially my tutor, who at all times paid attention to me and to my 
learning process during this experience. 
In my second week as a trainee in the school I felt hopeful and motivated. I started 
participating in the lessons actively. At the beginning of the week, I was co-working with the 
tutor by explaining some contents of Social Sciences and Mathematics, as well as 
contributing to explain and carry out an experiment in Natural Sciences (see Image 2). 
Moreover, I cooperated with the teacher in the pre-primary lessons. During those two lessons, 
I played several games with kindergarten students to teach them vocabulary related to food 
and meals in English. Additionally, we used flashcards to introduce and review vocabulary. 





In light of the above, I was responsible for assisting students whenever they had doubts or 
difficulties, and I was in charge of reviewing the contents for the exams. In other words, I 
was an extra support for pupils during the school day. To finish with my second week at 
school, on the last day of the week, I taught my first English lesson. During that session, I 
basically focused on speaking and interaction, due to the fact that students were not used to 
practicing speaking. Therefore, I taught students the vocabulary about directions and places 
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in town, and I grouped them in pairs in order to do an information exchange task. 
Undoubtedly, it was a difficult moment for me as the students did not fully understand my 
explanations in English. Despite that, I managed the situation. To do so, I rephrased my 
instructions, I used modelling and I negotiated meaning with students through 
communicative functions for them to fully understand me (Cullen, 1998).  
From the moment I taught my first English class, I was in charge of teaching all the 
English and Spanish lessons until the end of my internship, and therefore, I also sent and 
corrected pupils’ homework. Thus, all students saw me as a teacher in the school, instead of 
considering me as a trainee. This was thanks to the responsibility and authority that the tutor 
always gave me. Furthermore, as we had very good communication, both in and out of school 
hours, I followed her recommendations and adapted to her teaching style when needed, but 
she also let me organise myself according to my teaching practices and strategies, which 
meant that she gave me freedom when it came to teaching Spanish and English.   
All of this leads me to conclude that I was absolutely integrated in the school where I did 
my internship. In fact, it did not take me a long time to integrate because, since my first week, 
I had a lot of contact and interaction with the students. That is why the tutor proposed to me 
to teach English and Spanish from the second week on, as she observed my behaviour and 
the students’ reaction after my first week at the school, and she realised that my teaching 
could be beneficial for me and for our students.  
4. Didactic unit 
This section seeks to relate actual methodological approaches with my experience as a 
teacher-trainee. Accordingly, the specific objective is to analyse and appraise how I applied 
the contents learnt in the Master’s Degree and provided by a revision of the literature in the 
lesson plan I performed at school. For this reason, this section will be divided into three 




4.1. Literature Review 
4.1.1. Classroom management and behaviour  
 
After decades of educational and political debates in pursuit of achieving good classroom 
management, this aspect is still regarded as a complex issue by all teachers and educators. 
Evertson and Weinstein (2006) explain that classroom management should ensure adequate 
student engagement, behaviour and, therefore, it should improve students’ academic 
performance as well. In other words, classroom management involves certain conditions that 
will lead students to success. As a matter of fact, the current section will be developed 
according to the principal three requirements stated by Dörnyei (2001) to boost effective 
motivation in class. These preconditions are: “(1) a pleasant and supportive classroom 
atmosphere; (2) a cohesive learner group with appropriate group norms; and (3) appropriate 
teacher behaviours and a good relationship with the students” (p. 31). 
Regarding the first demand, establishing a positive and adequate atmosphere at school is 
considered to be a must for teachers to avoid disruptive behaviours or discipline problems, 
due to the fact that the classroom is the place where students spend a lot of their time. 
Therefore, it should be a nice place where they can enjoy learning. By creating a learner-
friendly classroom, teachers can ensure that students feel safe and confident at school, which 
is crucial for a meaningful learning process (Zurita, G. et al., 2015). In this sense, the 
classroom arrangement plays a key role as the classroom should be a flexible and adaptable 
place for students to work. In such wise, students should be able to move their desks if they 
need to work in pairs or in groups; to make a U-shape if they are going to debate about a 
topic with the whole class to see everyone’s face; or just to sit on the floor if students are 
going to play a warming up game before starting a lesson. This aspect may seem insignificant 
to some people, however, according to Al-Obaydi (2020) it is crucial for learners to feel 
comfortable and to reduce their anxiety levels.  
The second precondition – setting the classroom rules – is essential for students to coexist 
and share positive experiences, although it is a challenging task for the teacher. Throughout 
the history of education, many teachers centred their attention on applying strategies to 
maintain a work atmosphere in the classroom. This atmosphere always consisted of an 
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environment that encouraged students to work individually and in silence. Consequently, any 
kind of behaviour that did not favour that calmed environment was wrong and had to be 
sanctioned. The behaviours that altered the working environment involved: talking during 
the lesson, not respecting teachers, or fighting with a classmate. Even though there were some 
cases in which punishments did not work, in the vast majority of situations those practices 
were useful and effective. Notwithstanding, what led students to behave well was the mere 
fact of being afraid of punishment, but the behavioural problems were not solved. This fact 
is explained by “the deterrence theory of punishment” from Lawrent (2012). This theory 
states that students see the negative consequences that other classmates suffered when they 
misbehaved. Thus, because the consequences made them feel afraid, they opted to behave 
properly in class. Nevertheless, nowadays, such strategies are not only ineffective, but also 
counterproductive. Two efficient and compelling alternatives that I would implement might 
be: 
- Doing a guided discussion in which students would have to reach an agreement 
on the most important rules to follow.  
This is an exercise that I conducted during my internship. I divided the discussion 
into 3 phases (although I could not carry out the last one). During the first phase, I 
reminded students a specific behaviour that I observed (i.e. being prepared for the 
lesson: homework, materials, handouts…) through asking open questions (i.e. Do you 
remember what happened last week to some of you? Did you all bring your 
workbooks?). Then, in the second phase I asked my students for possible solutions 
(i.e.What do you think we should do to avoid this situation? Do you think it should 
have positive/negative consequences?). Finally, after listening to their ideas in the 
previous guided discussion, students had to write their personal contracts. At this 
point, students had to think about the rules they were supposed to follow, and they 
had to sign their individual contracts in which they undertook to comply with the 
rules of the classroom. These contracts were to be personalised, they were to be 
reviewed periodically, and they were to include students’ main goals, consequences 
and rewards (i.e. although it will depend on each student, one reward could be to have 
2 minutes of free time or to become a helper; whereas a consequence could be to lose 
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points in ‘ClassDojo’). By following this practice for establishing the rules, students 
would be encouraged to fulfil them, as they committed to meet the standards. 
Nonetheless, I could not apply this last phase as when I started to teach, all rules were 
established. Instead, I tried to carry out these contracts briefly, orally and individually 
with some pupils.  
- Selecting helpers. 
This micro mechanic is a wonderful way of reinforcing students’ behaviours, apart 
from encouraging students’ autonomy and engagement in the classroom’s routines 
(Mathes, 2017). Students take roles, but we ought to keep in mind that not all roles 
can be chosen during the same day, otherwise these roles would lose their relevance. 
In this way, learners feel that they are essential for the group and that they have a 
daily responsibility of contributing to the classroom environment. Thus, during my 
internship, I selected two or three helpers. These helpers were the ones who behaved 
properly, as previously mentioned in the individual contracts’ rewards. As an 
example, one of them had to make sure that all classmates cleaned their desks, the 
second one was in charge of opening and closing the windows before and after class, 
and the last one wiped the blackboard when needed. 
The third and last requirement is having a good relationship or rapport with students, 
which can make a huge difference in the classroom management. For this reason, since the 
very beginning of my teaching experience I tried to learn all my students’ names, their 
pronunciation, and their nicknames in case they had (Bushman, 2001). Moreover, I tried to 
“form personal relationships with [them] by making an effort to get to know each student” 
(Scarlett, Ponte & Singh, 2009, p. 51). Honestly, this was not a hard thing for me because I 
was always helping them with several tasks or doubts. Consequently, I had the opportunity 
of having simultaneous short chats with all of them. This fact helped me discover students’ 
likes and dislikes, thoughts, stronger relationships at school, and some of their families’ 
issues. Finally, to create a close bond with students, it is important to understand that the 
teacher is not the traditional and authoritarian figure who provides knowledge, but a 
facilitator (Clifton, 2006). This is something that I wanted my students to know and 
understand, and it was vital to create a positive connection with them.  
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In a nutshell, the relevance of classroom management in all educational stages 
(especially at lower levels in which students are starting to assimilate the school routines and 
studying habits) is sometimes forgotten but, at no account should teachers think that 
classroom management is not a must in education. Instead, this field merits closer 
examination and investigation, as classroom management remains a highly researched topic 
in countries whose educational systems are considered to be outstanding. 
4.1.2. Oral production 
 
It is undeniably true that the Teaching of English as a Foreign Language (TEFL) has only 
progressed over the last few decades due to the efforts of all researchers and practitioners in 
the field. Despite all these attempts to develop the foreign language instruction, up to the 
present moment, it is easy to recognise that, in our educational system, speaking is the skill 
to which the least time and work is devoted in almost all classrooms. This might happen 
because of a misconception of how to teach speaking. As Kayi (2006) states, students need 
plenty of opportunities to interact with others in order to acquire this skill. Therefore, 
“Communicative language teaching and collaborative learning serve best for this aim” (p.1). 
By using these methodologies, students can be engaged in meaningful and communicative 
situations that simulate real-life experiences. Furthermore, these approaches promote ‘real 
English’ (Pérez Cañado, 2009) because the speakers do not have the purpose of language 
teaching in mind while having the conversation in the English class (Field, 2008). For all 
this, during my teaching experience I tried to put this evidence into practice. Particularly, I 
used the following activities to foster the speaking method proposed by Kayi (year): 
- Simulations 
As my students did not feel confident enough in English to act out a complete role-play, 
doing a simulation was a wonderful alternative. As an example, to review the vocabulary 
about jobs, I asked students to take one card we used during the memory game (see Image 3) 
and use several items to perform the different professions. Likewise, in these cards I included 
pictures of famous people they know and/or admire in order to motivate them and to make 
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them feel that I take into consideration their preferences (Ahmed, 2017).    
         
- Brainstorming 
At the beginning of the lesson, students were asked open-
ended questions or specific questions about the topic of 
the lesson. However, I always told them that there was no 
correct answer. This activity worked well for them as an 
icebreaker, due to the fact that they freely spoke and 
shared their thoughts without having the pressure of 
failing in mind.     
       
         Image 3. Memory cards 
 
- Information gap 
Students were grouped in pairs to exchange information (See Image 4). At first, this exercise 
was hard for them to understand, because they were not used to this type of dynamic. As a 
consequence, they did not understand that they had to use the directions they knew to guide 
their pair in a city map. Notwithstanding, after using modelling and doing the task by myself 












Equally, it should be noted that students had a brief template (see Image 5) with useful 
language to give directions while practising this task for the first time. This way, they felt 
confident enough to do the task. Nevertheless, I let them use these templates at the beginning 
as a support, but in later information gap exercises, they did not use them.  
 





Image 5. Useful language for giving directions 
 
In light of the above, by implementing those activities I realised that speaking is the skill 
that students find the most complex and the one that generates more anxiety in them as well. 
According to different researchers such as Arnold, “anxiety is quite possibly the affective 
factor that most pervasively obstructs the learning process” (p. 8, 1999). By the same token, 
I wanted to help my students improve their speaking skills. To do so, apart from following 
the conditions previously explained in the last section, I made use of humour in my lessons. 
Abida et al.  (2020) are committed to introducing humour into the classroom when teaching. 
In their research, they evidence the correspondence between the use of humour in class and 
students' positive results in listening. Additionally, there is also a clear effect on students’ 
interaction and participation during the lesson. Thus, using humour to create an enjoyable 
and relaxed atmosphere is a favourable technique that boosts the improvement of students’ 





4.2.My didactic unit 
 
Throughout this section, I will present my didactic unit. This entails four English 
sessions of approximately one hour each with students of the 5th and 6th grade of Primary 
Education. In each session, I will include the objectives, main learning outcomes/tasks, a 
detailed description of the activities and its connection with the authors’ evidence, 
differentiation, materials, and the key competences involved in the session.  
 
1st session Lesson name: Places in town 
Objectives ● To listen and understand directions in a simulated situation. 
● To exchange information about places in town and directions. 
Main learning 
outcomes/tasks  
● To use the vocabulary about directions to guide someone in a role-play. 
Description of activities  Time 
1. Prediction activity 
Students see a screenshot (Image 6) of the school’s neighbourhood (Ahmed, 2017) 
on Google Maps, and they answer some oral questions to predict and reflect about the 
topic of the lesson. 
Example: What can you see? Do you know this place? Do you usually use this app? 
Why do you use it? 
 






2. Introduction of vocabulary 
Students learn the new vocabulary about places in town through flashcards. Then, 
they write them down in their notebooks.  
10 min 
3. Memory game 
Students practice the new vocabulary at the same time they use L2 to interact (Kayi, 
2006).  Therefore, they will play memory in pairs (Image. 3).  
 
5 min 
4. Presentation/ review of directions 
Through a mind map, students review and/or learn the directions they will need to 
perform the following activity. This should be done by the teacher and students should 
copy it individually in their notebooks. This task fosters their writing skills at the 
same time it helps students organise new contents. 
It should be noted that sixth graders studied the directions last year, but fifth graders 
did not study them at all, which is why the teacher recommended that I introduce the 




5. Information gap activity 
Now, it is time to foster speaking. Students work in pairs (students A/student B) in 
order to exchange information on their maps. Next, they interactively discuss a short 





Students stick some names of places in town around the classroom (i.e., hospital, 
cinema…). Then, students are randomly selected to give directions to another partner 
who should arrive properly to the place he/she was looking for (Field, 2008). 
Moreover, students have to face a challenge because that student will walk with the 




Differentiation Fast finishers can exchange pairs in order to practice the role-play with another student, 
while those students with more difficulties would have the possibility of having another look 
at the template as well as more scaffolding on behalf of the teacher.  
Materials Google Maps’ screenshot, memory cards, notebooks, information gap worksheets (Image. 
4)  and flashcards. 
Key 
competences  
- Linguistic competence. 
- Social and civic competence. 
- Awareness and cultural expression. 
- Sense of initiative and entrepreneurship.  
 
 
2nd session Lesson name: Jobs and professions 
Objectives ● To listen and understand information about timetables. 
● To exchange information about places in town, timing, and professions through a 
timetable.  




Description of activities  Time 
5. Warm up activity 
To refresh the contents of the last lesson, students are asked “How do I get to…?” 
And they have to guide the teacher through directions. 
5 min 
6. Presentation of a new topic  
Students watch a video of people working. They will have to predict and brainstorm 
(Kayi, 2006) the topic of the lesson. To guide the discussion, the teacher asks 
questions such as “What are these people doing?” “What can you see in the video?”, 




7. Introduction of new vocabulary  
Through flashcards, the new vocabulary about professions will be presented.  
 
5 min 
8. Simulation activity (Kayi, 2006) 
A student takes one of the flashcards previously introduced and performs the 
profession written in it. Students could use different items from the classroom to make 
it more real and funny.  
 
5 min 
9. Review of prior knowledge 
As a fast review, students play an interactive game on the British Council web about 
the time.  
 
10 min 
10. Memory game  
In pairs, students play a memory game about professions. 
 
5 min 
11. Information gap 
Students work in pairs in order to exchange information about the timetables they will 
be given (Image 7).  




12. Oral correction and homework 
To finish with the lesson, students correct their timetables by comparing them with 




Differentiation Students with more difficulties will have additional help and time to complete the task. Also, 
they will have the opportunity of using a template with useful language during the activity 
and they will have access to some supportive resources such as dictionaries.  
Fast finishers will have two options: starting with the homework or helping a partner. 
Materials Classroom’s computer and whiteboard, memory cards, notebooks, information gap 
worksheets,  and flashcards. 
Key 
competences  
- Linguistic competence. 
- Social and civic competence. 
- Digital competence  
- Awareness and cultural expression. 
- Sense of initiative and entrepreneurship.  
 
 
3rd session Lesson name: Let’s review! 
Objectives ● To use the past simple properly. 




● To review and consolidate the main contents for the exam. 
Description of activities  Time 
1. Vocabulary review 
Students watch the following video, which consists of a short quiz,  as a review. 
(765) Jobs And Occupations ESL Game | English Vocabulary Games - YouTube 
5 min 
2. Time review 
Following the recommendation of the teacher, I re-explained the time to students and 





3. Word search 











To ensure students know the verbs (regular and irregular) properly, they work in pairs 







Image 8. Word search 
Image 9. Domino 
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5. Past Simple worksheet 
Students work individually on a worksheet about the past simple. This worksheet is 





Students play kahoot as a final review. As students did not have access to the tablets 
every day, I printed the four Kahoot colour cards and I gave the four of them to each 
student. Therefore, instead of using a tablet to answer the quiz, they showed the 





For homework, students will finish the worksheet about the past simple at home. 
 
5 min 
Differentiation Students with more difficulties will have additional help and time to complete the tasks. 
Also, they will have the opportunity of using a template with useful language during the 
activity and they will have access to some supportive resources such as dictionaries.  
Fast finishers will have two options: starting with the homework or helping a partner. 
Materials Classroom’s computer and whiteboard, memory cards, notebooks, domino, Past Simple 
worksheet, time worksheet, Kahoot cards. 
Key 
competences  
- Linguistic competence. 
- Social and civic competence. 
- Digital competence  
- Awareness and cultural expression. 
- Sense of initiative and entrepreneurship.  
 
 
4th session Lesson name: Let’s review! 
Objectives ● To use the past simple properly. 
● To understand and answer short informal questions.  




● To perform an oral test.  
Description of activities  Time 
1. Homework correction 




2. Baamboozle  
Students play baamboozle to review the main vocabulary and grammar of the unit 
before the speaking test. Also, this helps them to feel confident and to make sure they 
can success in the test (Evertson &Weinstein, 2006) 
 
3. Oral exam 
To assess students’ speaking skills, I did what the teacher told me. Thus, while the 
whole class was playing bamboozle, I called students to test them individually. First, 
I asked them some general questions about their likes, hobbies, thoughts, etc. Then, I 








Differentiation Students with more difficulties will have additional help and time to complete the tasks. 
Also, they will have the opportunity of using a template with useful language during the 
activity and they will have access to some supportive resources such as dictionaries.  
Fast finishers will have two options: starting with the homework or helping a partner. 
Materials Classroom’s computer and whiteboard, memory cards, notebooks, domino, Past Simple 
worksheet, time worksheet, Kahoot cards. 
Key 
competences  
- Linguistic competence. 
- Social and civic competence. 
- Digital competence  






As reflected in the development of the lesson plans, I have followed an active, student-
centred methodology, as my main objective was to be a facilitator (Clifton, 2006). More 
concretely, I focused on the communicative approach because it emphasizes the use of 
language as a communication tool. In this approach, language is seen as something dealing 
with what to do (function) or meaning which can be expressed through the language” 
(Wiyono et al., 2017, p. 903). In this way, I was able to help students engage in the lessons 
in order to interact and improve their oral skills. In addition, I included humour - especially 
at the beginning of the lessons - to create a more welcoming and enriching atmosphere for 
the students (Abida et al., 2020) and therefore, to make them feel comfortable to participate.  
Apart from describing the methodological aspects of my didactic unit, throughout this 
section it is worthwhile presenting critical observations and analytical assessments of my 
teaching performance. Thus, it should be mentioned that the use of humour negatively 
interfered in my teaching because some students took the humour to an extreme, and they 
did not differentiate between the “working moments” and “the funny moments”. For this 
reason, I tried to reduce the implementation of this technique so that it became a reward for 
positive behaviour. This helped them maintain their interest during the lessons. Furthermore, 
as I previously mentioned, I had some difficulties when introducing several speaking 
activities, since students had very different levels of English. To cope with this constraint, I 
created mixed-ability groups (Dudley, 2016), which worked well as the pupils supported and 
helped each other. Also, this made my teaching easier and thus, I reached all students after a 
couple of weeks. Finally, I had the opportunity to do a final oral production test. In this test, 
the expected results were obtained, as students scored better than in the previous tests. 
Therefore, they all performed well, except for one student who did not reach the standards.   
5. Personal conclusion 
 
To conclude this Observed Teaching Practice Report, I would like to highlight some final 
thoughts that I have reached after the analysis of my teaching practice.  
Fortunately, all the teachers at the school supported me during my teaching experience. 
This means that I did not experience any inconveniences while teaching, and therefore, I 
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executed my didactic unit perfectly. And, although there could have arisen conflicts with the 
students, I have to admit that I had a group which was hard to manage because of all the 
obvious differences between students that I previously mentioned. Nevertheless, it was an 
exemplary group, and for this reason I was very grateful. 
Despite what has been previously mentioned, I had a few limitations. The situation 
regarding Covid-19 was a severe limitation for me, especially when carrying out some 
classroom management strategies regarding classroom distribution and splitting students in 
small groups to boost cooperative work. However, I coped with these limitations and adapted 
to the dynamics and regulations of the school. In addition, I could have implemented other 
techniques and strategies that I have learnt in the Master to improve learners’ oral production, 
but not all of them were feasible. 
All things taken into account, I believe I managed to demonstrate that through certain 
interactive and meaningful activities, students can improve their oral skills. Therefore, I 
would like to conclude that this experience has been not only very fruitful for my training as 
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